what language learning strategies employed by students at EFL setting and to propose an alternative of learning strategy measurement for learners who study English as a foreign language. In the current study a total of 88 enrolled at English Department participated. After a series of reliability and correlation analysis the current study proposes an alternative of language learning strategy measurement. The learning strategy measurement in this study consists cognitive, metacognitive and social strategies which are grouped under skill-based categories: listening category, listening category, reading category and writing category.
I. INTRODUCTION
It seems obvious that there is no second language learning acquisition without learning strategies, either conscious or unconscious. This is the area to which the research conducted by Rubin (1975) , Naiman et al. (1978) , Fillmore (1979) , Politzer and McGroarty (1985) , O'Malley and Chamot (1990), Oxford and Nyikos (1989) and Wenden (1991b) has been devoted. They have elaborated on language learning strategies and suggested different ways of classifying language learning strategies. Some studies on language learning strategies have shown that the learning strategies contributed to the success in learning English. A study suggesting that learning strategies affect language achievement was conducted by Bialystok and Frohlich (1978) .Their study, which explored variables of classroom achievement in second language learning, showed that many factors were correlated with language achievement, but only two of them: aptitude and strategy use were significant in predicting performance. Another study by Dreyer and Oxford (1999, p.73 ) also provides evidence on a significant relationship between strategy use and ESL proficiency. The studies have proved that the use of learning strategies discriminates between successful and unsuccessful learners.
Learning strategies, which are defined as steps or actions taken by language learners to enhance any aspect of their learning (Oxford 1990a , p. 70), seem to be more than a reflection of learning style. It seems difficult to categorize whether certain learning strategies of an individual are originally his/her own, or developed and adapted from certain external factors. Oxford's definition implies that learning strategies are conscious activities because students are learning a language while they are conscious of the process. However, not all writers agree with a concept that learning always takes place while subjects are conscious or aware of this. Some researchers have argued over the consciousunconscious distinction (McLaughlin, 1990 , Krashen, 1979 . Kihlstrom (1996, p. 33) states that subjects may be simply unaware of some stimulus response, or of what they are learning; subjects can engage in learning when they are not conscious at all, for example when they are asleep or anaesthetized. Referring to Oxford's definition (1990a), in this study, learning strategies refer to conscious activities since students seem to be aware what actions or steps they are taking to enhance their learning process to acquire another language. Or, at very least the students initiate the use of those strategies purposively and they may later be said to have become an automatic part of the students' repertoire of behavior for learning. This concept of learning strategies is also commonly used by many researchers, providing a framework for their predefined questionnaires of language learning strategies (Oxford and Nyikos, 1989 ; and Awang Hasyim and Syed Sahil, 1994; Green and Oxford, 1995; Park, 1997; and Kaylani, 1999) .
Different researchers have proposed different ways of classifying learning strategies and different ways of measuring the strategies. One of the most commonly used measurements was the Strategy Inventory for Language Learning (SILL), which has been introduced by Oxford. This measurement has been used around the world (Awang Hasyim and Syed Sahil, 1994, Oxford, 1996 , Vahid Baghban, 2012 , and Nosidlak, 2013 . However, Park (1997) , who conducted a research on the English learning strategies used by Korean students, provides an argument that not all strategies the students used in learning English were inventoried in Oxford's SILL (p.217). That the SILL might be inadequate in accurately reporting strategy use was also suspected by Grainger (1997, p.383) , who explored the relationship between strategy use and ethnicity of learners of Japanese. He suspects the inadequacy of the SILL since he found that in learning Japanese the students of Asian backgrounds do not follow traditional patterns of strategy use as identified in other major studies of language learning strategies.
Learners from different cultures seem to learn a foreign language in different ways; learners who live in a society where the target language is spoken as a foreign language, like Asian students, may use different learning strategies; therefore, we need a measurement of learning strategies that provide them with enough choices of strategies employed in their learning. This study is aimed at developing a measurement of learning strategies of tertiary EFL students.
II. METHODOLOGY
The participants of this study were 88 English Department students who had been enrolled for 6 semesters at the Faculty of Education of the University of Lampung, Indonesia. The reason for selecting such a sample was that all subjects were studying English in an EFL tertiary setting.
To collect data about language learning strategies, a questionnaire has been developed in a predefined questionnaire of language learning strategies and it is measured in a Likert-scale. The classification of the language learning strategies in the questionnaire was based on theory driving decision making and theories of skill-based learning strategies. These strategies cover four areas of the language skills: speaking, listening, reading and writing and each area consists of 20 items (see Appendix A). In each category, the language learning strategies were classified into cognitive processes, metacognitive processes, and social processes (see Appendix B).
In this study the items were grouped into one single scale that was called Language Learning Strategy Classification (LLSQ). Some items of the LLSQ have been taken from the previous researchers (Rubin, 1975; Fillmore, 1979; Naiman et al., 1978; Politzer and McGroarty, 1985; and Oxford and Nyikos, 1989 ) and some others have been newly developed based on interviews with English learners and teachers (for detail information, see Setiyadi, 1999) . Inspired by the SILL of Oxford, the questionnaire measures learning strategies employed by English learners by providing choices ranging from "never " to "always" and the scores range from 1 to 5.
To increase the internal consistency of the hypothesized scales, Cronbach Alpha coefficients of internal consistency were computed for the scales of skill-based areas, namely: speaking, listening, reading and writing, and then continued to measure how the items of the LLSQ measure the same construct, namely learning strategies of students in EFL tertiary setting. An effort was also made to inspect correlation matrix to see if justified to consider the concept of the four skill areas of English included in the LLSQ.
III. RESULT AND DISCUSSION
This research has been initiated with students taking a three-month English course at Language Centre, numbering 79 participants (Setiyadi, 2001 and 2004) . The study showed that the Cronbach alphas of sub-scales of the LLSQ were .73, 67, 69 and 80 for speaking, listening, reading and writing respectively (Setiyadi, 2004) . The Cronbach's alpha of the strategies were not high and the intercorrelation among the strategies developed in the LLSQ was not measured in the study. This recent research was conducted with English Department students who had learned English for six semesters in EFL context. The participants were assumed to have enough exposure to English learning. Compared to the original study, the recent research shows that the Cronbach alphas of the recent research are higher: the alphas of the strategies are 75, 71, 77 and 72 for listening, speaking, reading and writing respectively. The finding of this research also shows that all items of the LLSQ are highly correlated with the Cronbach's alpha is 0.88.
To measure the reliability of the strategies of listening, reliability analysis was run. The criteria on reliability of internal consistency with the Cronbach's alpha 0.75 were met in this analysis (see Table 1 ). The strategies of this category were justified to be grouped into one single scale that was called listening strategies. The listening category of the LLSQ has 20 learning strategies (see Table 2 ). The Cronbach's alpha for the 20 items of speaking category was 0.52 (see Table 3 ). Since the criteria on reliability of internal consistency were not met, speaking strategy no. 1 was evaluated and justified to be dropped from the scale (see Table 4 ) and the speaking category has 19 strategies with the Cronbach's alpha 0. 71 (see Table 5 ) and the speaking category of the measurement has 19 learning strategies (see Table 6 ). The criteria on reliability of internal consistency for the reading strategies were met in this analysis. The strategies were justified to be grouped into one single scale that was called reading strategies. The reading category has 20 learning strategies with the Cronbach's alpha 0.77 (see Table 6 and 7). The criteria on reliability of internal consistency of the learning strategies of writing skill were met so that the strategies under the writing category introduced in the LLSQ were justified to be grouped into one single scale that was called writing strategies. The Cronbach's alpha of the writing strategies was 0.71 (see Table 8 ) and the writing category of the LLSQ has 20 strategies (see Table 9 ). The criteria on reliability of internal consistency for the 80 items were actually high in this analysis (see Table 10 ) but, referring to one dropped item from the speaking category, the internal consistency was measured only for 79 items so that the strategies in this measurement were justified to be grouped into one single scale that was called Language Learning Strategy Classification or the LLSQ and the Cronbach's alpha of the items was 0.90 (see Table 11 ). Since the classification of the language learning strategies in the recent study was based on theory driving decision, correlation analysis was run to consider the concept of the four skill areas of English. As shown in Table 12 , the four skill-based categories of the strategies are positively and significantly correlated. The relatively high levels of Cronbach's alpha showed that the scales were internally consistent. 
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IV. CONCLUSION AND SUGGESTION
After a series of reliability, the items under the skill-based categories were assumed to belong to the hypothesized scales. Language learning strategies grouped under listening category, reading category and writing category consist of 20 items and speaking category consists of 19 items. Speaking strategy no.1, namely I use rhymes to remember new English words. was dropped since the item was not very correlated with the other strategies grouped under the speaking category. In total, the measurement has 79 language learning strategies even though, considering the high magnitude of Crobach's alpha of the 80 item reliability. To measure the use of learning strategies, we may use 80 language learning strategies introduced in the LLSQ. The classification of the strategies suggested in this study is probably not final and the dropped strategy from the speaking category may be evaluated. There may also be overlap between the strategies classified under different categories. It needs to be confirmed with other future studies on language learning strategies.
The intercorrelations among the categories mean that increased frequency of strategy use under one skill-based category is associated with an increase in the use of those of the other categories. This is interesting because originally the strategies were developed in different areas of the language skills: speaking, listening, reading, and writing. The findings in this study, supported by Purpura (1997) and Wenden (1991b) , may be interpreted as a sign of mutual conceptual dependence among strategies that language learners use in learning the target language. This is probably understood as evidence that, in learning a foreign language, they do not rely on a single category or certain groups of strategies only, but they employ many strategies. This calls for further studies to determine whether the use of strategy combination in a certain way plays an important role in the successful learning of a foreign language and, if so, how the strategies are effectively combined. Further research also needs to explore how differently successful learners learn a foreign language from less successful ones.
APPENDIX A. LANGUAGE LEARNING STRATEGY QUESTIONNAIRE (LLSQ)
Directions You will find some statements about learning English. On the separate worksheet, write the response (1, 2, 3 
